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ABSTRACT

The high rate of school dropout is the subject of debate
and educational public policies. The PNUD-2013 report
reveals that Brazil, compared to the 100 countries with the
highest Human Development Index, presents a rate of
24.3% related to dropping out of school, ranking 85th.
Due to this reality, school dropout has become a
phenomenon by several researchers. This study sought to
observe the teachers' perception of 04 technical courses
about the school dropout rate at a federal public-school
system. We applied a qualitative and quantitative

approach. In total, 12 coordinators / teachers of the
courses were interviewed using data collection
instrument. The results showed their current opinion
about the occurrence of this phenomenon is that it is
promoted as a function of the socioeconomic condition
and cultural context in which the student is inserted. The
data analysis indicates that the revitalization of the
curriculum and the implementation of a school
reinforcement system can effectively contribute to the
mitigation of school dropout in the researched school.

KEYWORD: federal technical school; school dropout; teachers

PERCEPCAO DOS DOCENTES SOBRE OS FATORES DA EVASAO
ESCOLAR NO ENSINO TECNICO INTEGRADO EM UMA INSTITUICAO
DE ENSINO BRASILEIRA

RESUMO

A elevada taxa de evasdo escolar é o assunto em
destaque nos debates e argumentacBes relativos as
politicas publicas educacionais. O relatério PNUD-2013
revela que o Brasil, em comparacdo aos 100 paises com
maior Indice de Desenvolvimento Humano, apresenta
uma taxa de 24,3% relativa ao abandono escolar,
ocupando a 85° posicdo no ranking. Em funcdo dessa
realidade, a evasdo escolar tornou-se um fenémeno
abordado por diversos pesquisadores. Este trabalho
buscou observar a percepgdo dos docentes de 04 cursos
técnicos a respeito da evasdo escolar em uma escola da

rede publica federal de ensino. Utilizou-se uma
abordagem qualitativa e quantitativa. Empregou-se como
instrumento para coleta dos dados uma entrevista, de
forma presencial, a 12 coordenadores/professores dos
cursos. Os resultados apontaram que a ocorréncia desse
fenébmeno é promovida em funcdo da condicdo
socioecondmica e cultural na qual o aluno esta inserido.
A analise dos dados evidencia que a revitalizagdo do
curriculo vigente e a implementagdo de um sistema de
reforco escolar podem contribuir efetivamente na
amenizacdo da evasdo escolar no espaco pesquisado.

PALAVRAS CHAVE: escola técnica federal; evasdo escolar; docentes
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1. INTRODUCTION

Data from the School Census (Brazil, 2014) provided by the National Institute of Studies
and Research Anisio Teixeira (INEP), show that more than 1.3 million children and adolescents
throughout Brazil left the classrooms during the 2013 school year. Complementarily, the United
Nations Development Program (PNUD) 2014 reveals that one in four students who begin
elementary school in Brazil have left school before completing the last series (PNUD, 2014).

The national scenario becomes even more complex when observing the PNUD-2014 report,
which reveals that, compared to the 100 countries with the highest Human Development Index,
Brazil has a dropout rate of 24.3% being ranked in the 85™ position among all countries in the list.

Due to this reality, not only in Brazil but in many other countries, school dropout has
become a phenomenon analyzed and discussed by several researchers who seek to contribute to the
solution of this problem ( GARCIA et al. (2017), GOTTFRIED & PLASTER (2017), LANSFORD
2016), LIMA ET AL. (2016), SANTOS ET AL. (2016), BARRETO ET AL (2017)) .

For Batista and Oliveira (2009) school dropout is composed of diversified parameters that
act mutually within this problematic. The authors emphasize that the decision taken by the person to
leave school is influenced by socioeconomic, cultural, educational, historical and social dimensions,
among others. In this context, Adeleke and Ogunkola (2013) discusses that school dropout brings
severe limitations to future prospects, causing the deepening and uninterrupted cycle of poverty.
Neri (2009) identified that 40% of 15-to 17-year-olds stop studying for the simple fact that they
believe that school is uninteresting. Another factor, emphasized by Leon and Menezes-Filho
(2002), that influences the young students of the High School in the decision to continue or not to
study is the frequent disapprovals, inducing them to the disinterest and consequently to the school
dropout.

Research on this topic points out different and complex causes for school failure,
highlighting different variables that lead the student to avoidance. Ferreira (2013) corroborates that
the reasons for school dropout do not act in isolation, since the occurrence of the phenomenon
occurs due to the concomitance of different parameters.

In this context, this research will verify the teachers' perception of school dropout in 04
technical courses of a school part of the federal education system in Rio de Janeiro/Brazil, to
understand if the practical experience corroborates the already mentioned factors in the literature,
contributing in the search of answers to the problem of dropout in the Institution. Properly
identification, analysis and understanding of the factors that influence the students in the school
leaving process may contribute to bringing actions that may reduce this phenomenon.

This work is organized in four sections, namely: section two brings a conceptual approach
on the subject, based on literature review. Section three describes the processes used inthe
methodology. Then, in section four, we analyze and interpret the results. And in the last section we
discuss the conclusion.

2. LITERATURE REVIEW

The Federal Constitution of 1988 (BRASIL, 1988) brings forth in its Art. 205 that:
"education, the right of all and the duty of the State and the family, shall be promoted and
encouraged with the collaboration of society, aiming at the full development of person, their
preparation for the exercise of citizenship and their qualification for work. " In this sense, education
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is in harmony with the exercise of constitutional law, guaranteeing to all citizens the expectation of
intellectual acquisition for the benefit of themselves and of the nation.

In addition to the Magna Carta, the Law of Guidelines and Bases of Education (LDB
9394/96) emphasizes through Art. 2: "The education, duty of the family and the State, inspired by
the principles of freedom and the ideals of human solidarity, aims at the full development of the
student, his preparation for the exercise of citizenship and its qualification for work ". Thus, the
immense task that is the task of the society and the State in the formation of the students is made
evident, seeking, through education, the social insertion of the person.

The Statute of the Child and the Adolescent (BRASIL, 1990), describes, in its art. 4, that "it
is the duty of the family, society in general, public power and the community to ensure the right to
education of children and adolescents." From this article, it will be observed that the development,
preparation for the exercise of citizenship and the professional qualification of the student will be
consolidated among society, family, community and public power.

2.1 School failure and dropout

School failure is understood under several concepts, among others, it is possible to
emphasize school dropout and repetition. According to Neri (2009), Aranha (2009), Souza (2011),
Ferreira (2013), Jiménez Asenjo and Gaete Astica (2013), a diversity of causes can lead to school
failure such as learning disabilities, lack of teaching knowledge, individual disinterest, drug
involvement, pregnancy, necessity to work, etc. As Machado (2009) states, " deal with dropout is to
deal with school failure; which presupposes a subject that did not achieve success in his or her
school career "(MACHADO, 2009, 36). Thus, it is observed that school failure can be from

cultural, social and political aspects, in which the individual may be involved in your
everyday situation.

Some authors believe that evasion is a complex and multidimensional problem, and there is

a need for more research on this phenomenon (AZEVEDO 2006; DORE and Lischer, 2011,
FERREIRA, 2013).

Asenjo and Astica (2013) point out that in order to obtain a thorough knowledge about
dropout, it is important to analyze some relevant aspects related to family, institutional management
and social and economic conditions. Adeleke and Ogunkola (2013) identified a large proportion of
students being compelled to drop out of school. This initiative is not spontaneous, but rather due to
its precarious financial condition that forces poor and younger people to be early inserted in the
labor market.

Bastos (2014) points out that for a better understanding of this phenomenon, it is necessary
to analyze the concepts of repetition, failure and dropout. Mendes (2013) maintains that of the
varied factors inherent to avoidance, much of it is associated with the student's
"motivation". According to the author, through the planning and structuring of pedagogical methods
it is possible to do a well insertion of the student in the school. Barros et al. (2008) argues that it is
up to the institution, through the planning and structuring of pedagogical methods, to fully support
the student in the school universe.
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2.2 Dropout rates in secondary vocational education

Data shows that school dropout rate keeps increasing in the modality of vocational
secondary education. This output is not welcome specially within a capitalist society where
technical ability is a preponderant factor for the absorption of the individual in an increasingly
demanding and exclusive world of work.

Araljo and Santos (2012) emphasize the expressive demand for a professional formation,
facing the search of young people and adults for a quick placement in selective work market, as
well as in a pursue for a better payroll. However, the authors point out how difficult it is for the
student to remain in this educational model.

Kalleberg (2011) warns of changes in the workforce over the last 40 years. The author alerts
that a student who drops out does not have the same opportunity to get a job as the students who left
school in the 1970s or 1980s, because lack of qualification hinders access to the labor market,
entailing a multitude of disadvantages.

According to data from the IPEA Social Perceptions Indicators System (SIPS), in 2011, in
Brazil ,45% of the unemployed were looking for work for more than six months and 25% more than
a year (BRASIL, 2011). Data showed that this delayed reinsertion in the market was due to the lack
of professional qualification.

In 2010, the researcher of the Center for Social Policies of the Getulio Vargas Foundation
(FGV), Marcelo Neri, published the results of a survey based on data from the National
Employment Survey (PNAD) and the Monthly Employment Survey (PME). The number of
opportunities for young people who attend some form of professional education is 48% higher than
for people without it, and the possibility of a formal contract also grows 38%.

Severino and Dias (2013) argue that although the students of vocational education seek to
enter the labor market by completing the course, the amount of dropout in this type of education is
still significant. Therefore, it is essential to guide them, in the sense of making them realize, that
through professional qualification the chances of employability are higher.

2.3 National data on school dropout

Data from the School Census (2014) revealed that by adding all stages of elementary
education (initial, final and high school), more than 1.3 million children and adolescents throughout
Brazil left the classrooms during the school year of 2013 (BRASIL, 2014).

Yet, the challenge is that in the last years of basic education, the student starts to be poised
between studies and work. Watakabe (2015), in his research in technical courses at the Federal
Institute of Parana, Campus Paranavai, concluded that entering the workforce means that students
have less time to devote to school content, which contributes to increasing evasion.

In 2012, the dropout rate in Brazil (Table 1) reached 24.3%. And the index becomes even
more worrying when compared to neighboring countries, such as Chile (2.6%), Argentina (6.2%)
and Uruguay (4.8%). Of the 1.6 million elementary school leavers who dropped out last year, more
than 1.5 million were enrolled in public schools, both at the fundamental level (762,000) and the
High School (760,000).
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Table 1. Income of education (2012)

. Population School dropout
Parents Ranking IDH (complete sgcondary rate
education)

Norway 1st 0.955 95.2% 0.5%
Australia 20 0.938 92.2% Not informed
u.s 3rd 0.937 94.5% 6.9%
Netherlands 4th 0.921 88.9% Not informed

Germany 5th 0.920 96.5% 4.4%

Chile 40th 0.819 74% 2.6%
Argentina 45th 0.811 56% 6.2%
Uruguay 51° 0.792 49.8% 4.8%
Mexico 61st 0.775 53.9% 6%
Brazil 85th 0.730 49.5% 24.3%

Source: PNUD / UN 2013

2.4 The family issue

According to Dore and Luscher (2011), there is a difficulty of identifying the factors that
cause dropout just because it can be associated to other processes related to school
performance. The dropout rate can be affected by factors inherent to the student and his / her
family, by the school institution and by the social environment in which it is inserted.

The research of Branddo et al. (1983), based on a sample of five Latin American countries,

showed that the family is the most significant parameter in the student's academic life. The study
revealed that the higher the level of education of the mother, the longer the student’ stay, as well as
the child's educational performance.

In recent research, Yi et al . (2015) consolidated the conclusion of Brandao et al. (1983),
stating that the level of schooling of family members, especially that of the mother, encourages the
child to seek a higher level of schooling. Thus, it is evident that the commitment of the family in the
academic life of the children, behaves as a fundamental element in the fight against school failure.

2.5 Reasons for school dropout

This section presented data revealing the school failure as a complex phenomenon,
regarding events or situations that provide the generative force that is its origin. Thus, it is
necessary to carry out studies that can aggregate these conceptions, considering the different aspects
involved in their construction. By understanding these distinct approaches we were able to define
the basic constructs that will be used in our data collection form, applied to the teachers.

We summarize our findings in four constructs: Need to work; Students’ lack of interest;
Unattractive school, and Social inequality (Table 2).
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Table 2 - Summary of reasons for school dropout

AUTHORS Worc | “ofinerest | - Schoal | inequty
Adeleke and Ogunkola (2013) X
Aranha (2009) X
Aratjo and Santos (2012) X
Azevedo (2006) X
Barros, et al.(2008) X
Bastos (2014) X
Ferreira (2013) X
Mendes (2013) X
Neri (2009) X
Neri, (2010) X
Souza (2011) X
Watakabe (2015) X
TOTAL (%) 25 41.6 16.7 16.7

Source: Authors

Through the analysis of Table 2, it can be confirmed that most researchers point out that
"Student Disinterest™ is the main reason for dropping out of school. This result is confirmed by the
study carried out by Neri (2009), where it was found that 40% of young people between 15 and 17
years of age leave school because of lack of interest. Barros, et al . 2008 emphasizes that this
demotivation is since the school does not offer what the youth seeks. The authors emphasize that a
deep investigation is necessary, trying to find out the reason for the problem.

Another factor to consider is the need to work, which threatens the permanence of students
in the school environment. As explained by Adeleke and Ogunkola (2013), who identified many
students being forced to drop out of school, not because of their spontaneous nature, but rather due
to their precarious financial condition.

It has been found that there is a relevance of extracurricular factors that influence the
dropout process. Thus, we can see the interaction between the factors, which consequently lead the
youth to school dropout, as verified by Aradjo and Santos (2012).

3. MATERIAL AND METHODS

Marconi and Lakatos (2010, p.139) conceptualize research as a "systematic, controlled and
critical reflex procedure that allows us to discover new facts or data, relationships or laws in any
field of knowledge.” For Gil (2010, p. 01), research is the "rational and systematic procedure that
aims to provide answers to the problems that are proposed”. In this way, the development of a
research is established through methods and techniques of scientific research, aiming to solve the
problems proposed.
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The present study used the types of exploratory and descriptive research, being the research

carried out in a Public Integrated High School. As for the technical procedures, bibliographical
reviews and interviews were used.

The interviews were applied in person to 12 teachers of the technical courses in electronics,
buildings, mechanics and computers, with a duration of approximately 50 minutes. With their
permission we recorded the interviews and transcribed all answers. Teachers answered a
questionnaire with 06 questions that seek to know the perceptions, expectations and opinions of
teachers on the main causes that lead students to leave their courses.

The inquiries followed a semi-structured script composed of four open questions and two
elaborated using a Likert scale. Regarding the open questions, we approached: interference of the
course choice in the dropout process, learning factor, curriculum adjustments to individual
differences of the students and types of activities that can lead to students' motivation.

1. In your opinion, can orientation in choosing the course interfere with the dropout
process? How?

2. What is your perception regarding the students’ learning performance?

3. How do you evaluate the current school curriculum in meeting individual student
differences?

4. To what extend can teachers improve levels of motivation in the students?

For the closed-type questions, we used Likert scale, with two objectives: first, verify the
teachers' perceptions regarding the quality of some institutional parameters, namely: teacher
attendance, technological resources, teaching quality and the physical infrastructure of the school
(Figure 1). Second, classify what factors, in the opinion of teachers, among the list of options
offered (Figure 2), would further influence the student's decision to evade.

Evaluation of Institutional Parameters

Poor | Bad | Reasonable | Very good | Great

PARAMETERS
Teachers' Assiduity
Technology Resources
Quality of teaching

School physical infrastructure

Figure 1 - Evaluation of institutional parameters
Source: Authors

DEGREE OF INFLUENCE

Very Average Weak | Very Weak | Influence
Influential | Influence | Influence | Influence (Insufficient]

Student Lack of Interest
Need to Work
Difficulties in learning
Lack of family support
\Wrong course choice

Distance School x Residence
Figure 2 - Predominant school dropout factors
Source: Authors
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The interview had the participation of twelve teachers belonging to six departments:
buildings, electronics, electrotechnology, computer science, mechanics and work safety. In order to
maintain anonymity, subjects will be arranged by alphanumeric codes, the sample being composed
by:

= E1 - teacher EBTT (Technical-technological-basic teaching), belongs to the actual
staff and holds a master's degree, teaching time in the institution between 15 and 25
years;

= E2 - professor EBTT, belongs to the effective staff and holds a degree in
specialization, teaching time in the institution between 10 and 20 years;

= E3 - teacher EBTT, belongs to the effective staff and holds a master's degree,
teaching time in the institution between 15 and 25 years;

= E4-teacher EBTT, belongs to the effective staff and holds a degree in specialization,
teaching time in the institution between 10 and 20 years;

= E5-teacher EBTT, belongs to the effective staff and holds a degree in specialization,
teaching time in the institution between 05 and 15 years;

= EG6 - Senior Magisterium teacher, belongs to the effective staff and holds a doctorate
degree, teaching time in the institution between 20 and 30 years;

= E7 - Professor of Higher Education, belongs to the actual staff and holds a doctorate
degree, teaching time in the institution between 20 and 30 years;

= E8 - teacher EBTT, belongs to the effective staff and holds a master's degree,
teaching time in the institution between 15 and 25 years;

= E9 - professor EBTT, belongs to the effective staff and holds a degree in
specialization, teaching time in the institution between 10 and 20 years;

= E10 - professor EBTT, belongs to the actual staff and holds a doctorate degree,
teaching time in the institution between 15 and 25 years;

= E11 - teacher EBTT, belongs to the actual staff and holds a master's degree, teaching
time in the institution between 10 and 20 years;

= E12 - teacher EBTT, belongs to the actual staff and holds a degree in specialization,
teaching time in the institution between 05 and 15 years.

The questions of the interview sought to understand the reality experienced by these
professionals in the practice at the School, to know the teachers '/ coordinators' perception about the
dropout process in each technical area and, with this, to apprehend the positioning of these
professionals in face of this phenomenon.

4. RESULTS

In this section we will present the results of the interviews and their discussion considering
the bibliographic research carried out in the section 2. As already specified in the methodology, the
procedure was applied to 12 teachers/coordinators from different technical courses. The interviews
lasted an average of 50 minutes, while, it was opportune to exchange ideas with the teachers about
the activities applied in class, as well as their relationship with the students.

On the first block of closed questions (Figure 1) the answers allowed us to evaluate the
assiduity of the teachers: 38% considered it reasonable; 25% as very good; 25% as excellent and
12% as bad.
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For technological resources, 33% said to be very good; 42% as reasonable, 12% as excellent
and 13% as bad.

Regarding the quality of teaching, 29% think it is reasonable, while 36.5% say they are very
good and 34.5% are excellent.

Regarding the physical infrastructure of the school, 25% of the teachers rated it as
reasonable, while 58.3% considered it to be very good and 16.6% as bad.

Thus, in general, the teachers showed satisfaction with the institutional factors, being low
the number of bad evaluations.

In the second block, regarding the predominant factors of school dropout, the most
significant factor in the conception of 83.3% of the teachers was the student's own lack of

interest. This was followed by learning difficulties (75%); to the wrong choice of course (66.6%).

Regarding the student's lack of interest and the mistaken choice of the course, we noticed

from the teachers' responses that these factors are related. For 67% of teachers, the family influence
is predominant: (E1) "The student is very young, comes to make the technician by family decision,

without having the slightest notion of the course he chose”; (E3) "Many times the course is chosen
by the parents"; (E5) "A classic example of family interference is observed in the computer course,
where the candidate enrolls with the wrong conception that will be a good part of the class in front
of the computer™; (E7) "Many young people end up choosing the course because of family pressure
and not vocation"; (E8) "Most students make this choice without any guidance, being influenced by
their family members”; (E9) "Guidance should be clear, without family interference"; (E10)
"Orientation, without family intervention, is essential so that the expectations of the course are not
frustrated"; (E11) "Most students make this choice without any guidance, suffering strong family
influence.”

As for the difficulties in learning, there is a great concern on the part of the teachers, since
(E1) "Some students have a lot of difficulty, either because they lack basic knowledge or because

they do not identify with the course™; (E4) "They arrive with great deficiency of elementary school,
without a routine of study"; (E5) "Learning requires student commitment and depends on a mature
and rational course choice"; (E6) "It is possible to notice that a great part of the students is very
dispersed, which ends up disturbing the others"; (E7) "The classes are very heterogeneous. Some
students have a hard time either because they do not have some basic knowledge or because they do
not identify with the course or the school "; (E8) "Many are interested only in High School, not in
the technical part”; (E9) "Some have deficiencies from elementary education, showing lack of

preparation in subjects that require more reasoning like mathematics, physics and chemistry"; (E10)
"Students today are poorly prepared, do not know fundamental concepts of physics, chemistry and
mathematics."

Most teachers interviewed, 58.3%, pointed out that the current school curriculum is out of
date, failing to address individual differences among students. (E1) "Bad. | do not see this being
applied "; (E3) "There is not much concern about it"; (E6) "Do not answer. Bad"; (E7) "The
curriculum needs to be reviewed"; (E8) "It is necessary to draw up a curriculum that addresses
diversities"; (E10) "I do not see anything that focuses on individual differences"”; (E11) "We have to
study a way to serve him/her [the student]."

It is noticeable in the analysis of the context that it is urgent to elaborate a curriculum that
attends to the individual differences of the students, that allows the students, independent of their
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social reality, to really learn and that promotes stimuli so that they remain in the school until their
graduation.

Regarding the parameter distance of school, the majority of teachers, 75%, classified as
weak influence. For the factor needing to work, all teachers interviewed, that is, 100% considered
as insufficient influence.

Inquiring about the activities for students' motivation, an unanimity was observed saying
that laboratory activities and technical visits can do the job. There are also those who invest in
research projects, or in extended activity done in favor of the community, or teaching assistance and
national competitions as alternative ways to stimulate students, especially those who had difficulties
or are demotivated.

The interview allowed us to observe not only how these teachers understand the dropout but
also, what is their involvement in the permanence of their students in the classroom. During the
interviews, we noted the expression of teacher satisfaction in relation to students who achieved
success academically, as well as professionally. Even with the current educational difficulties, they
found themselves enjoying what they do, aware of their motivational role in their students’ life,
revealing this as a prime factor for school success.

By comparing the results of this study with data found in the literature, we can observe a
relation of correspondence and small divergences.

The results presented in subsection 2.5, (Summary of school dropout), reveal the main
reasons that interact in the student's decision to leave school. Among the results presented in the
literature, in Table 2, it was highlighted a higher frequency in the student's lack of interest over
other variables. This same result appeared in our field research, table 3, being corroborated by more
than 80% of the teachers interviewed.

LITERATURE FIELD RESEARCH
Reasons for school dropout Authors Interviews
(Teachers)
Student Disinterest and Lack of Barros et al. (2008), Neri (2009), Aradjo and 83.3%
Family Support Santos (2012), Mendes (2013) and Bastos (2014), '
: yon Peixoto, Braga and Bogutchi (2003); Rumberger
Learning Difficult . 66.6%
ing itheulty and Lim (2008) °
Wrong course choice Mattos, Neto and Bernardino (2013) 58.3%
Distance School x Residence Conceicdo and Zamora (2015) 16.6%

Need to Work Adeleke and Ogunkola (2013); Ferreira i

(2013); Watakabe (2015)

Table 3 - Correlation of the literature with the results of the research
Source: Authors

Thus, as in the literature, the results of this study pointed out the disinterest on the part of the

students as the determining factor of school dropout. This, as mentioned earlier, can be attributed to
the fact that these students seek only being in a good high school institution and are not interested in
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technical training, since their goal is access to college. These high school courses, because they are

technical, have a length of four years and not three, as is usual in other schools. Thus, the student
who only wants the high school diploma that puts him/her in conditions to compete for a place in
good universities, is disappointed with the delay in his graduation, and consequently, it is
demotivated.

As for the difficulty factor in learning, discussed by authors such as Peixoto, Braga and
Bogutchi (2003); Rumberger and Lim (2008), it has been found that for teachers, this is also a pre-

eminent condition. For teachers, this cause is observed in the classroom, and reverberates the
condition of poor student training in their elementary school, presenting gaps in knowledge in
subjects such as mathematics. Thus, it was found in this study a very substantial approximation to
the data in the literature. Especially with studies of Neri (2010) and Souza (2011) pointing to social
inequality as a major cause evasion.

In accordance with this aspect, another factor that shows relevant literature in the dropout
process is the need to work, blaming the strong influence of this parameter the precarious socio-
economic situation in which the student falls. However, this study differed from the literature. We
can infer two possibilities from this result: (1) there is no pressure to early entering in the labor
market, even if these students are from lower social classes, or (2) teachers do not perceive this
need (students do not share their difficulties, or there is a lack of perception of
teachers/coordinators).

Considered the causes that influence the process of dropout listed in susection 2.5, in this
study, the results are similar to those found in the literature. That said, this study confirms the study
of Barros et al. (2008), Neri (2009), Mendes (2013) and Bastos (2014), pointing to the lack of
interest of the students, as the determining factor of dropout. However, we now have some clues
about the factors hidden behind this disinterest.

5. CONCLUSION

This study aimed to approach the studies conducted on the subject school dropout. The
concepts gathered in this second section cover dropout factors under different conceptions, where
the referenced authors gave us a foundation to understand this phenomenon. Based on studies of
these authors it was possible to understand important aspects that gave support the completion of
this work.

The evaluation of the data showed that the abandonment occurs for various reasons. The
data show that the "disinterest” factor is the most significant cause of evasion occurred in this
Federal School. This factor was consolidated as there is a long period for the completion of the
course, higher than most other schools, namely four years. For many students, whose school choice
is based only in the quality of the high school Institution, this long stay has become a major
discouragement in the permanence in the integrated high school. Teachers interviewed corroborate
this argument, stating that "the period excessively long makes it unattractive and therefore
demotivating".

As for learning, the difficulty in the assimilation of academic content observed in students is
directly related to poor education received in the fundamental cycle. According to the teachers,
there is awareness of the educational needs of these students, especially those stemmed from lower
social classes and therefore it is expected that some students feel unprepared to follow the
curriculum content imposed by this institution. However, curriculum and classes are not adapted to
deal with this challenge.
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Regarding the prevalence of family influence, the arguments arising from interviewed
teachers, allowed us to conclude that there is a great family interference, inducing young people to
join a course which she/he is not identified. So, this youth is faced with school content totally
adverse to what he/she expected. By adding to this the lack of basic knowledge, it causes a
significant number of students express their disinterest for the course, which consequently increases
the number of dropout.

Our work does not provide enough data to point alone a culprit for the failure of these
students. We could not find who to blame for school failure, i.e., family, student or school
infrastructure. However, as already seen in other researches, it takes the interaction of the entire
system involving education: State, school, family, student and society, where everyone can
understand the form of participation and thus help each other to improve conditions the public-
school system.

The results lead us to realize the absence of a policy to prevent school dropout within the
researched institution. A significant loss of students shows up as a sharp weakness in serving the
diverse sociocultural in the students’ profile. It is noticed the lack of a specific policy for the
reception of incoming protected by affirmative actions (quotas/12,711 law), since the
aforementioned law only guarantees access to quality education, however, it is up to the institution
to implement policies to ensure conditions of staying.

That said, we must remain alert to rapid mutations which goes to education system because,
to be prepared to this new reality, we may need to abolish the old existing educational
concepts. Being aware that the differences are inherent to humans, there is an urgency of curricular
innovations that transform the school environment, increasing student’s motivation for learning, and
being able to include different profiles. It is suggested as future studies, a similar approach
incorporating students who had dropped out to check for paralelisms between these responses with
those of teachers participating in this research.
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